Roskear Primary and Nursery School and Crofty Minors Preschool

Relationships and Behaviour Policy

This Behaviour Policy has been written with reference to: Behaviour in schools - GOV.UK

Definitions

When read or used in relation to this document and/or the DfE’s ‘Suspension and permanent exclusion from
maintained schools, academies and pupil referral units in England, including pupil movement: Guidance for
maintained schools, academies, and pupil referral units in England, July 2026’ the following definitions will be
adopted by Crofty Education Trust and all Crofty schools.

Headteacher Shall relate to the Headteacher or the Executive Headteacher.

Shall relate to the Board of Trustees, and the Crofty Local Governance

B
Governors/Trust Board Committees (LGC)

'The definition of a ‘parent’ can be found in the Education Act 1996, and this
applies to all the legislation to which this guidance relates. In addition to the
child's birth parents, references to parents in this guidance include any person
Parent who has parental responsibility (which includes the local authority where it
has a care order in respect of the child) and any person (for example, a foster
carer) who has care of the child. To reflect this, this guidance uses ‘parent’ to
refer to both parents and carers.

This policy is designed to promote a positive ethos of good behaviour in which children can work and play
well together. There is a high expectation of behaviour in all aspects of the school day, which places the needs
of the child at its centre. Our school will support all children including those displaying social, emotional and
mental health (SEMH) difficulties. We maintain the belief that pupils’ behaviour should be understood and can
be modified, managed and enhanced in order to enable them to access learning. We believe that behaviour is
simply communication which needs to be listened to and understood in order to help children learn and grow
into happy and healthy adults.

Aims & Objectives

Our school aims to provide a caring, calm and secure environment in which tolerance, understanding and
respect for others is fostered. We aim to promote a positive culture and to encourage, in all pupils, a sense of
responsibility to themselves, to our school and to the wider community. This is achieved through
demonstrating unconditional love and building positive partnerships with governors, staff, pupils,
parents/carers and the community.

We aim to:

e Encourage a calm, purposeful and happy atmosphere conducive to good learning.

e Foster positive attitudes towards themselves and others, which recognises and values achievements at
all levels.

e Enable pupils to recognise ‘expected’ and ‘unexpected’ behaviour.

e Encourage increasing independence and self-discipline so each child learns to accept responsibility for
their own behaviour and choices.

e Provide a consistent approach to behaviour management across the school.



https://www.gov.uk/government/publications/behaviour-in-schools--2

e Make boundaries of acceptable behaviour clear and understand the relationship between actions and
consequences.

e Enable pupils to feel safe in our school.

e Provide an interesting, well-planned curriculum that motivates children to learn alongside developing
the social, emotional and behavioural skills.

¢ Implement a mental health and trauma-informed approach to behaviour in our school.

This Behaviour and Relationships Policy seeks to inform, guide and support staff, parents/carers, and pupils to
achieve these aims through actively promoting positive behaviour by reflecting on ten key aspects of school
practice and the role adults take within them.

e Consistent trauma-informed approach to behaviour management
e Strong school leadership

e Classroom management

¢ Rewards and consequences

e Behaviour strategies & the teaching of ‘expected’ behaviour

e Staff development and support

e Pupil support systems

e Liaison with parents/carers and other agencies

e Managing pupil transition

e Organisation and facilities e.g. nurture rooms etc.

Our school is invested in supporting the very best possible relational health between:

e Parent and child

e Child and child

e Child and school staff

e Parent and school staff

e School staff and school staff

e Staff and senior leaders, school staff and external agencies

To this end, our school is committed to educational practices which Protect, Relate, Regulate and Reflect;
Protect

Increased ‘safety cues’ in all aspects of the school day; ‘meet and greet’ at the classroom door and an open-
door policy for informal discussions with parents/ carers. Staff trained in ‘PACE’ modes of interaction (Hughes
2015); being warm, empathetic, playful and curious (proven to shift children out of flight/fright/freeze/flee
positions). Staff ensure that interactions with children are socially engaging and not socially defensive, to
decrease the likelihood of children relating defensively (flight/fright/freeze/flee).

A whole school commitment to cease all use of harsh voices, shouting, put downs, criticism and shaming
(proven to be damaging both psychologically and neurologically). Staff ‘interactively repair’ occasions when
they themselves move into defensiveness. Pedagogic interventions that help staff to get to know children
better on an individual basis e.g. ‘| wish my teacher knew'. (What matters to them, who matters to them, their
dreams, hopes). This is key to enabling children to feel safe enough to talk, if they wish, about painful life
experiences, which are interfering with their ability to learn and their quality of life.

Vulnerable children have easy and daily access to at least one named, emotionally available adult, and know
when and where to find that adult. If the child does not wish to connect with the allocated adult, an alternative
adult is found.

School staff adjust expectations around vulnerable children to correspond with their developmental capabilities
and experience of traumatic stress. This includes removing vulnerable and traumatised children in a kind and
non-judgmental way from situations they are not managing well (e.g. children who are continually triggered
into alarm states in the main playground can access calmer, smaller areas with emotionally regulating adults).

Provision of a clear, confidential and non-shaming system of self-referral for children’s help/talk time. The
nurturing of staff in such a way that they feel truly valued and emotionally regulated and in so doing, to
support them to interact throughout the school day with positive social engagement rather than defensiveness.



Relate

A whole-school commitment to enabling children to see themselves, their relationships and the world
positively, rather than through a lens of threat, danger or self-blame. Vulnerable children provided with
repeated relational opportunities (with emotionally available adults) to make the shift from ‘blocked trust’ (not
feeling psychologically safe with anyone) to trust.

Regulate

Relational interventions specifically designed to bring down stress hormone levels (e.g. from toxic to tolerable)
in vulnerable children, enabling them to feel calm, soothed and safe. This is to support learning, quality of life
and protect against stress-induced physical and mental iliness, now and in later life.

Evidence-based interventions that aim to repair psychological damage and brain damage caused by traumatic
life experiences, through emotionally regulating, playful, enriched adult-child interactions.

The emotional well-being and regulating of staff are treated as a priority to prevent burn-out, stress-related
absence, or leaving the profession through stress-related illness, secondary trauma and/or feeling undervalued,
blamed or shamed.

Reflect

Staff training and development and training in the art of good listening, dialogue, empathy and understanding
(instead of asking a series of questions/ giving lectures). Provision of skills and resources to support parents
and staff in meaning empathetic conversations with vulnerable children who want to talk about their lives. This
is to empower children to better manage their home situations and life in general.

Within the context of an established and trusted relationship with a member of staff (working alliance),
children are given the means and opportunity to symbolise painful life experiences through images/objects as
well as words, as a key part of ‘working through’ these experiences and memory re-consolidation. Means
include the provision of different modes of expression, e.g. art/play/drama/ music/sand/emotion
worksheets/emotion cards.

The PSHE (Personal, Social and Health Education) curriculum and teaching of The Zones of Regulation
(informed by current research psychological and neuroscience), enables children to make informed choices
about how they relate to others, how they live their lives, and how they treat their brains, bodies and minds.
Staff development and training is given so that they are able to help children move from ‘behaving’ their
trauma/painful life experiences, to reflecting on those experiences. Staff learn to do this through empathetic
conversation, addressing children’s negative self-referencing and helping them develop positive, coherent
narratives about their lives.

Special Educational Needs and Disabilities (SEND)

Roskear School consistently promotes behaviour that ensures all members of our community feel safe, welcomed,
and celebrated in school, so that they can achieve and thrive both in and out of the classroom.

Our behaviour policy promotes a whole-school, relational approach to behaviour that meets the needs of
children, including children with SEND. We recognise that some children may need a different approach when
supporting and developing their behaviour.

We will consider a child's SEND needs, any reasonable adjustments, and the appropriateness of current provision
when reviewing behaviour support or reflecting on an incident where behaviour has been a factor. However, not
every incident is directly related to a child’s SEND needs, and the school will work with the child and parents to
ensure behaviours are correctly understood.

Parents play an important role in ensuring that their children develop positive relationships and learn to manage
their own behaviour. It is essential that the school and parents work in unison to ensure continuity for children.
For parents of children with SEND this is particularly important. As applicable, an external professional may be
engaged to support the work in school and at home. Where appropriate, behaviour support provision for children
with SEND will be included in their Star Plan.



Consistency & Leadership

Consistent yet flexible implementation of this policy by all is vital, to consider the varied and complex needs of
the pupils who attend our school. The policy should also promote regular attendance, a good work ethic, self-
discipline and respect for others. To help us achieve our aims we will:

e provide a clear set of rules, rewards and consequences through consultation with staff, children,
parents and management committee members;

e publicise the above so that everyone is clear about what is expected and approaches to behaviour
management are consistent across the school;

e ensure that there are consistent nurturing practices across the school;

e ensure a trauma-informed approach is embedded across the school so that the mental health and
wellbeing of pupils and staff is a priority;

e ensure that children understand the meaning of unexpected (inappropriate) and unsafe behaviour and
bullying and know how the school will deal with it.

Our Relationships and Behaviour Policy acknowledges the school’s legal duties under the Equality Act 2010 in
respect of safeguarding and in respect of pupils with special educational needs (SEN). The policy also operates
within agreed legal guidelines as follows: v Education Act 1996 v School Standards and Framework Act
1998 v Education Act 2002 v Education and Inspections Act 2006 v School Information (England)
Regulations 2008 v Equality Act 2010 V' Education Act 2011

Classroom Management

We encourage good behaviour through communication of high expectations, clear policies and an ethos, which
fosters discipline and mutual respect between staff and pupils.

Expectations and routines are explicitly taught to the children to ensure consistency of approach. In our
school, all pupils are expected to uphold the Golden Values and the school’s Golden Rules:

Golden Values

We @ Eolden

are... @ Responsible
@ lmplﬂletlc
® Asplmlonal
® Tenacious

BUT MOST OF ALL WE ARE LOVED!

Golden Rules

Care for
and respect
everyone and
everything.

Show good
manners
at all
times.

Try our
very best
in all we do.

These values and rules are clearly displayed in every classroom and around the building in communal spaces.
Staff reinforce these displays by drawing attention to them daily as part of their classroom management
strategies.



Everyone within our school has the right to feel safe and secure, and all incidents of violence will be dealt with
bearing this in mind. Physical and verbal aggression, and bullying is unacceptable and will be challenged and
managed. All reported incidents of bullying whether they are observed by staff or reported by a pupil or
parent will be dealt with rapidly and from the premise that bullying is unacceptable. Parents/carers will always
be informed if their child has been physically aggressive towards other pupils or staff, or if they have been the
perpetrator or victim of bullying behaviour (see Anti-Bullying Policy).

All adults will:

e Make safe and positive relationships the key priority in class.
e Remind children that at Roskear ‘we are GREAT’, along with a reminder of the golden value not being
applied.
e Focus on the use of de-escalation when faced with dysregulated behaviour using the agreed script:
I wonder if you might ...
I can see that you are not ready and that’s okay.
| remember at Roskear we try to be... Golden/responsible/empathetic/aspirational/tenacious
How can | help you?
You talk and I will listen
Thank you for fixing that.
e Use Reset / Reflect / Repair/ Restore

o Ensure that they use the terms ‘expected’ and ‘unexpected’ behaviour, discussing and focusing on the
behaviour, not the child.

e Explicitly refer to GREAT and the Golden Rules when managing conduct and behaviour.
e Start the academic year with relationship building.
e Plan lessons that engage, challenge and meet the needs of all learners.

e Meet and greet at the door with children’s name (this may include fist pump, high five, hug, Makaton
morning, handshake or wave). This needs to be the teacher or leader in the room as opposed to the
LSA.

e Ensure that children, who arrive late, will receive the same greeting (however this may not be at the
door).

e Ensure that when dismissing at the end of the day, there is an 80/20 balance of positive/negative
comments given to parents.

e Ensure they are modelling expectations for saying hello/good morning etc in the corridors and will
expect a reply.

e Greet parents with ‘Good afternoon, Jack’s mum’ and expect a response.

e Use calm, respectful language (including body language and facial expressions), remembering that
BEHAVIOUR IS PURELY COMMUNICATION and not to be taken personally.

o Consider the emotional wellbeing of all children no matter the circumstance e.g. if ‘unexpected’
behaviour has occurred and requires an adult swap, the conversation will be carried out sensitively.

e Be proactive in listening to children, to understand and implement the three Rs.

¢ Always model the school’s values, embedding the school’s high expectations both around the
school/site and in classrooms, explicitly referring back to GREAT.

e Use a restorative practice approach to managing conflict.
o Collaboratively create/embed and maintain class and school routines.

e Embed and follow the school routines and systems for managing and addressing behaviour and
conduct.

Middle leaders will:

e Meet and greet and say goodbye to learners at the beginning of the day (if available).
e Be a visible presence around school to encourage appropriate conduct.

e Support staff in returning learners to learning by sitting in on reparation meetings and supporting staff
in conversations.

e Regularly celebrate staff and learners whose efforts go above and beyond expectations.
e Encourage use of Positive Notes and Positive Phone Calls.
e Ensure staff training needs are identified and targeted.



e Not be expected to deal with behaviour referrals in isolation. Rather they are to stand alongside
colleagues to support, guide, model and show a unified consistency to learners.

Senior Leaders will:

e Be a visible presence around the site and especially at transition times.
e Take time to welcome learners at the start of the day.

e Not expected to deal with behaviour referrals in isolation. Rather they are to stand alongside
colleagues to support, guide, model and show a unified consistency to the learners.

o Celebrate staff, leaders and learners whose effort goes above and beyond expectations.

e Regularly share good practice.

e Use behaviour data (CPOMS) to target and assess school wide behaviour policy and practice.
e Regularly review provision for learners who fall beyond the range of written policies.

Rewards

We regularly celebrate the success of all pupils in a variety of ways as we recognise that focussing on success
and positive outcomes is essential in developing a positive culture and ethos. We celebrate these successes in
many ways including:

e House points — individual pots per class

e Golden tickets at lunchtime

e Kindness hearts

e Verbal praise

e Headteacher awards

e Values certificates/Golden book in a Friday assembly

e Positive gestures

e Communicating with parents/carers

e Positive notes/pads

e ‘Super Sixes’ (this must be earned and is awarded in special assembly)

e Handwriting stamp (for effort and improvement) — this does not equate to getting a pen.
e Class stars

e Tea Party Monday for those children awarded a Super Star award in celebration assembly.
e Super Star award

N.B. Staff may not deviate or add to this list without SLT discussion.
De-escalation

At Roskear School we believe that de-escalation is an important part of positive behaviour management.

We know that effective de-escalation means spotting the often-subtle signs that pupil is feeling distressed and
taking action to prevent them from spiralling into a potential crisis. It's not about simply stopping behaviour,
but about using appropriate intervention strategies to calm and reconnect the feelings driving the behaviour.
At Roskear we use many de-escalation techniques, some verbal and some non-verbal, depending on the needs
of the individual. We know that ‘one size certainly doesn't fit all'. The most successful techniques are those that
are personalised to the needs of the individual. It can take time to unpick and understand where the behaviour
is coming from and what function it serves. Working together with colleagues and involving those in our care,
enables us to learn and understand the reasons for the behaviours and reduce the need for further
intervention.

Why is De-escalation so important?

At Roskear we do not want to see a pupil in our care escalate towards crisis. We believe that what is needed is
a plan and toolkit of de-escalation strategies to call upon when we recognise the individual is spiralling. These
tools can help regulate the emotions driving the behaviours, reduce risk, and ensure the pupil feels supported.

For example, an individual can show heightened levels of arousal and signs of anxiety. They may have their
hands over ears, be hiding or withdrawing, rocking or tapping, or perhaps refusing to do what they have
asked. Some individuals will have much more subtle signs that they are beginning to feel agitated. At Roskear



adults play detective to spot these signs and recognise patterns in their behaviour to better understand why
they feel distressed and how we can best support them. Often these behaviours are “low level”, however, if we
do not respond to them, we acknowledge that they may develop into crisis.

Key de-escalation strategies to be used when a child is in crisis

As adults we have developed the skills to recognise when we are angry or upset. We know our own triggers
and what can really push our buttons. Over time, we have probably built up a bank of strategies to help calm
and reconnect with the feelings driving our behaviours. Breathing techniques, practicing mindfulness, hand
tracing are all ways to self-regulate. Sometimes we need the help of colleagues or loved ones to recognise our
emotions and help direct us to the tools we need to refocus. This is exactly what we at Roskear do for the
pupils in our care; guide them towards the right de-escalation strategies to manage challenging situations.

These four de-escalation strategies are an important part of our toolkit:
1: Redirecting to a safe space

When an individual is showing signs of escalating stress and anxiety, we recognise the pupil needs to feel
supported and reassured that it's ok to feel the way they do. Rather than dismissing the emotions we
encourage alternative ways to communicate their feelings. We may, if appropriate guide the pupil to a quieter
space.

2: Facilitating talk

At Roskear we demonstrate active listening which means we are validating the individual’'s emotions and
showing genuine empathy. This could be as a simple as, “| can see something’s wrong; I'm here. I'm listening.”

We ensure our body language reflects active listening. For example, we position yourself to the side of the
individual, maybe angle our head to the side or lean slightly forwards, get down to the pupil’s level. We
recognised that the use of simple responsive utterances show empathy and can help us stop jumping in and
interrupting. We endeavour to put the individual at ease, considering the tone and quality of our voice; slower,
lower, knowing that more quietly helps to calm situations.

3: Mirroring

We believe that modelling calm behaviours encourages the individual to ‘mirror’ what they see. We recognise
that the way we present ourselves through our body language, posture, and verbal communication can
deescalate a situation with very little effort.

We know that for somebody experiencing heightened stress and anxiety, instructions and demands are hard to
process. It's far easier in challenging situations to be influenced by others. Therefore, we believe that modelling
the behaviour we want to see is a great tool for de-escalation.

4: Choices

We know that sometimes feelings of stress and anxiety are increasing because the pupil is overwhelmed and
that too many choices can make a person feel confused and unable to process information. To de-escalate the
situation, we offer only two simple choices, making sure we are happy with either one being chosen. This way,
the pupil can still feel in control, and we have made it manageable and less daunting for them.

Individual needs and consistency

At Roskear we believe that de-escalation strategies work best if the adult knows the pupil. What works for one
individual might cause increased anxiety for another. We know to read the signs and understand the most
appropriate means to divert, support, and reassure.

We reflect these strategies in individual support plans to make sure everyone involved in the pupil’s care
knows what works for them. It ensures a shared approach and reduces the likelihood of situations repeating in
the future.



Summary

At Roskear School we believe that effective de-escalation can stop a pupil in our care spiralling into crisis. We
endeavour to understand about the feelings that are driving behaviours and what is trying to be
communicated and that the more we remember this, the better able we are to support every pupil.

Consequences

Although our school aims to focus on positives at all times and de-escalation, there are unfortunately
occasions when some pupils may display unexpected, unacceptable or inappropriate behaviour.

All of our staff undergo regular Trauma Informed training and key information including ACES (adverse
childhood experiences) and external factors will be shared promptly with relevant staff. All of our staff
understand that presented behaviours are often an outcome or a response to ACES and will adopt and
implement trauma-informed strategies that pre-empt unexpected behaviour.

We want pupils to take responsibility for their behaviour and will encourage pupils to do this through
restorative justice approaches which enable pupils to reflect upon their behaviour and to make amends. This
process does not, however, replace consequences.

In our school we know that consistent management of behaviour is essential for pupils to understand what is
expected of them and to avoid mixed messages. It is vital that pupils learn early on in life that there are always
consequences for unexpected behaviour which undermine the positive atmosphere of our school community.
The consequences of not keeping to the expectations are clearly taught to the children.

The consequences are short, clear and progressive. Pupils are taught to understand that it is their choice to
break a rule, and they must take responsibility for making that choice. Our school’s expectations about
behaviour also apply to all off-site activities, educational visits and whilst children are being transported.

Consequences across our school may include but are not exclusive to the following list:

Strategies in the classroom:

Step 1: The adult will remind the pupil that ‘At Roskear we are GREAT'! They will then remind the pupil of the
expected behaviour e.g. Remember RESPONSIBLE. The adult will ask how they can help the pupil. The adult
will be proactive in helping the pupil to address and remove the difficulty.

Step 2: Reset — The pupil will have 5 mins to reset at their table and use your toolkit linked to the Zones of
Regulation.

Step 3: Reset — The adult will instruct the pupil to go to the reset table. The pupil is expected to go. The pupil
will have 15 mins to reset. Adult will turn sand timer. If the pupil refuses to go they will be given 2-5 minutes
to make the expected choice and if they do not follow the instruction they will move to step 4.

Step 4: Reflect — The adult will come and talk to the pupil when the sand is gone. If the pupil is not ready, a
call will be made to Miss Furnish, Mrs Johnson or Mrs Lagdon. The pupil will then go with the member of the
senior leadership time for further reset time and support (1hr KS2 and 30 mins KS1). Parent/carer will be
informed by the senior member of staff.

Step 5: Repair and Restore — The pupil will be supported to put things right.

Step 6: If the pupil continues to disrupt once back in class, they will have an inclusion for one day (KS2) / half
day (KS1) — this will start immediately and parent/carer will be told by a member of the senior member of staff.

All adults must resist giving an immediate consequence but instead, focus on reflection and discussion. Children
may need the adult’s emotional support.

If a pupil is sent to the reset table more than once in a morning or afternoon, they will go straight to step 4
and ‘reflect’ with Miss Furnish, Mrs Johnson or Mrs Lagdon.

If a pupil gets to Step 6 twice within 2 weeks (10 school day) they will move to step 7 and a reintegration log
will be started.

Strategies in the playground:

Step P1: The adult will remind the pupil that ‘At Roskear we are GREAT'! They will then remind the pupil of the
expected behaviour e.g. Remember RESPONSIBLE. The adult will ask how they can help the pupil.



Step P2: Reset — The pupil will have 10 mins to reset standing beside the adult and their name will be placed
in the lunchtime file for Miss Furnish and the pupil’s class teacher to be made aware of, along with their
parent/carer.

Step P3: Reflect — The adult will talk with the pupil before allowing them to go back to play to help resolve the
matter. If the pupil is not ready and calm, a call will be made to Miss Furnish, Mrs Johnson or Mrs Lagdon. The
pupil will then go with them for further reset time (1hr KS2 and 30 mins KS1)

Step P4: Repair and Restore — The pupil must put things right and let the adult help them once calm.

If the pupil’'s name is found to be in the lunchtime log 3 times in a half term (6-7 weeks) they will attend
nurture at lunch for 2 weeks. Their parent/carer will be told.

When a significant breach in Roskear values happens the following steps may be taken:

Step 7: Positive transferred inclusion (Parental permission is not required for this)
Step 8: Suspension

Step 9: Permanent exclusions

Please see appendix B for further detail.

Suspensions and Exclusions

Crofty Education Trust and all Crofty schools adopt, in its entirety, the DfE's ‘Suspension and permanent exclusion
from maintained schools, academies and pupil referral units in England, including pupil movement, Guidance for
maintained schools, academies, and pupil referral units in England, July 2026’, a copy of which is available here.
In extreme cases, Roskear School may use suspension or permanent exclusion.

Only the headteacher of the school can make the decision to suspend or permanently exclude a pupil on
disciplinary grounds.

The reasons below are examples of the types of circumstances that may warrant a suspension or
permanent exclusion:

e Physical assault against a pupil.

e Physical assault against an adult.

e Verbal abuse or threatening behaviour against a pupil.

e Verbal abuse or threatening behaviour against an adult.

e Use, or threat of use, of an offensive weapon or prohibited item that has been prohibited by a school’s
behaviour policy.

e Bullying.

e Racist abuse.

¢ Abuse against sexual orientation or gender reassignment.

e Abuse relating to disability.

e Deliberate damage to school property and/or premises.

This list is not exhaustive and is intended to offer examples rather than be complete or definitive.

Suspensions: A suspension, where a pupil is temporarily removed from the school, is an essential behaviour
management tool. A pupil may be suspended for one or more fixed periods (up to a maximum of 45 school days
in a single academic year). A suspension does not have to be for a continuous period. A suspension may be used
to provide a clear signal of what is unacceptable behaviour as part of the school’s behaviour policy and show a
pupil that their current behaviour is putting them at risk of permanent exclusion. Following a suspension, on the
morning of their return to school, the pupil and parents will be invited to a reintegration meeting.

Permanent Exclusion: A permanent exclusion is when a pupil is no longer allowed to attend a school (unless
the exclusion is cancelled). The decision to exclude a pupil permanently should only be taken in response to a
serious breach or persistent breaches of the school's behaviour policy and where allowing the pupil to remain
in school would seriously harm the education or welfare of the pupil or others, such as staff or pupils in the
school.


https://assets.publishing.service.gov.uk/media/6a102af79819be865f421c7d/Suspension_and_Permanent_Exclusion_guidance_July_2026.pdf

Prior to Exclusion: Before deciding whether to suspend or permanently exclude a pupil, the headteacher will:

e consider all the relevant facts and evidence in relation to a suspension or permanent exclusion and
apply the civil standard of proof, i.e. ‘on the balance of probabilities’ it is more likely than not that a
fact is true

e take into account the pupil’s version of events and views, considering these in light of their age and
understanding;

e consider whether the pupil has special educational needs and disabilities (SEND) and whether these
needs were relevant to the circumstances surrounding the incident;

e consider whether the pupil is especially vulnerable (e.g. the pupil has a social worker, or is a looked-
after child);
e consider whether all suitable alternative solutions have been explored.

Children with additional needs: For children with additional needs such as those with a Social Worker or SEND
provision, due consideration will be given to their circumstances and needs together with any adjustments or
adaptations that have been made by the school.

Notifying Parents and other Parties of a Suspension or Exclusion: Without delay, the headteacher will notify
parents, the Director of Education, and the Local Authority of a suspension or exclusion. When necessary, Social
Workers, the Virtual School head, and the Governors/Trust Board will also be informed.

Exclusion Panels
A Committee of the Trust Board must meet and review the following exclusions:

e Permanent exclusion.
e  Where a pupil will miss a public exam or national curriculum test because of the suspension.
e Suspension that will take a pupil’s total days of suspension above 15 days in one term.

The Headteacher, Parents, Local Authority and, when required, Social Worker and Virtual School Headteacher,
will be invited to attend this review meeting within 15 school days, or before the date of the examination where
possible. The outcome of the review meeting will be provided in writing, without delay.

Parents may make representations to the Trust Board Committee and request a review meeting for any
suspension. If the suspension is fewer than 5 days in one term, the committee cannot reinstate the pupil. If the
suspension is between 5.5-15 days in one term, the committee must consider the reinstatement of the pupil
within 50 school days.

The outcome of the review meeting will be provided in writing, without delay.

Independent Review Panels

In the case of a permanent exclusion, where the Trust Board Committee decided not to reinstate the pupil,
parents have the right to request an Independent Review Panel (IRP). Details of how to request an IRP will be
included in the review meeting outcome letter. Applications for an IRP must be made within 15 school days of
receiving the outcome letter, or within 15 school days of the final determination of a claim of discrimination
under the Equality Act 2010 regarding the permanent exclusion. Applications made outside this timeframe will
be rejected.

Off Rolling

Roskear School and Crofty Education Trust follow all correct procedures in line with statutory guidance and the
law, making decisions that are motivated by the best interests of the pupils concerned.

Ofsted defines off-rolling as:

Off-rolling is the practice of removing a pupil from the school roll without using a permanent exclusion, when the
removal is primarily in the best interests of the school, rather than the best interests of the pupil. This includes
pressuring a parent to remove their child from the school roll.

(Ofsted, 2019)

Off-rolling and unlawful exclusions are set out in paragraphs 18-23 of the DfE’s Suspension and Permanent
Exclusion Guidance (July 2026). There are many reasons why a school might remove a pupil from the school
roll, such as when a pupil moves house, moves school, or a parent decides (without coercion from the school)
to electively home-educate (EHE) their child. This is not off-rolling. If a school removes a pupil from the roll due
to a formal permanent exclusion and follows due processes, this is not off-rolling.

Temporary Part-Time Timetables, Off-Site Directions and Managed Moves



Temporary Part-Time Timetables
In line with DfE guidance and Crofty Education Trust policy, temporary part-time timetables are only used in
exceptional circumstances and never as a response to behaviour.

Where a temporary part-time timetable is in place, it must be clearly in the child’s best interests, form part of a
wider support plan, and be reviewed regularly with parents and relevant staff. Temporary part-time timetables
use an assess, plan, do, review approach, with the school and parents working together to identify and reduce
the barriers to full-time attendance.

Off-Site Directions and Managed Moves
Where it is in the child's best interests, the school may use an Off-Site Direction (OSD) or Managed Move in
accordance with Department for Education guidance and Crofty Education Trust procedures.

Use of inclusion

In this school we may require disruptive pupils to be placed in an area away from other pupils for a limited
period of time. In this situation children will always be under the direct supervision of an adult. Any use of
inclusion that prevents a child from leaving a room of their own free will only be considered in exceptional
circumstances; for example, where a child's behaviour presents significant risk of harm to themselves or others.
The school will follow the DfE guidance ‘Behaviour and discipline in schools’. This would be formally recorded
and reported to parent/carer the same day.

Please see appendix A for Foundation Stage 1 relationship and behaviour management.

Restrictive Interventions, including Safe Touch, Positive Handling and the Use of Reasonable Force

The school is committed to using positive relationships, de-escalation and behaviour support to prevent
incidents wherever possible. In line with the DfE's Restrictive Interventions Guidance (April 2026), restrictive
interventions will only be used where necessary, proportionate and as a last resort to keep pupils or others
safe.

Definitions and Legal Framework

Restrictive intervention:

A means to prevent, restrict or subdue the movement of the body, or part of the body, of a pupil. Restrictive
interventions are the umbrella term and include both physical restrictive interventions (reasonable force) and
non-physical restrictive interventions.

Physical restrictive intervention (reasonable force):
The law refers to some physical restrictive interventions as the use of reasonable force. All members of staff
have the legal power to use reasonable force where it is necessary to:

e Prevent injury to themselves or others.

e Prevent a criminal offence.

e Prevent serious damage to property.

e Prevent serious disorder within the school.

Non-physical restrictive intervention:
Restricting a pupil's movement without physical contact, for example through environmental means, where this
is necessary to prevent harm. Non-physical restrictive interventions are never used as a punishment.

Seclusion:

A non-disciplinary safety measure used only in exceptional circumstances to protect others from harm when a
pupil is experiencing high levels of emotional or behavioural dysregulation. It is never used as a punishment.
Pupils will be always supervised and will be permitted to leave as soon as it is safe to do so.

Positive Handling and Safe Touch

In line with the Trust's Safe Touch Policy, positive handling refers to the appropriate use of physical contact to
support, guide, comfort or protect a child. In certain circumstances, this may include the lawful use of
reasonable force.



Staff may need to use safe touch or restrictive interventions to keep children safe, for example where a child is
at risk of harming themselves or others, damaging property, committing an offence or causing serious
disorder. Any use of restrictive intervention will:

e Use the minimum level of intervention necessary.

e Be for the shortest possible time.

e Maintain the dignity and safety of all involved.

¢ Avoid any action that could place a child at medical risk.

The school recognises that physical intervention is not risk free and that accidental injuries, such as bruising or
scratches, may occasionally occur despite staff acting appropriately.

Unacceptable Uses of Force
The school will never use force:

e As apunishment.
e In a way that affects a pupil's airway, breathing or circulation.

e By deliberately holding a pupil on the ground unless this occurs unintentionally during an intervention,
in which case they will be released or repositioned immediately.

e Using techniques that deliberately inflict pain or create a risk of asphyxia.

Recording, Reporting and Review

All incidents involving reasonable force, non-physical restrictive intervention or seclusion will be recorded in
accordance with DfE guidance. Parents will be informed as soon as practicable, ideally on the same day, unless
a statutory or safeguarding exception applies.

Following any use of restrictive intervention, the school will review the incident, consider whether any
additional support, reasonable adjustments or changes to behaviour support plans or risk assessments are
required, and work with parents where appropriate.

The school and Trust recognise that some children, including those with SEND, may have additional
vulnerabilities. Physical intervention will never replace appropriate support, and the school will continue to
take an evidence-based and preventative approach to behaviour and safeguarding.

Bullying, Discrimination and Hate Crimes

The school does not tolerate bullying or discrimination of any kind. If we discover that an act of bullying,
discrimination or intimidation has taken place, we act immediately to stop any further occurrences of such
behaviour (see Anti-bullying policy).

Child-on-Child Sexual Violence and Sexual Harassment

At Roskear School we have a zero-tolerance approach to sexual violence and sexual harassment, including
incidents that have happened outside of the school and/or online.

We will always challenge physical behaviours (which are potentially criminal in nature), such as touching and
grabbing bottoms, breasts and genitalia, pulling down trousers, flicking bras, and lifting up skirts, all of which
are regarded as sexual harassment.

The school recognises that dismissing or tolerating such behaviours risks normalising them. Failing to recognise,
acknowledge or understand the scale of harassment and abuse, and/or downplaying behaviours associated with
abuse, can contribute to a culture of unacceptable behaviour and children feeling unsafe.

Such behaviours and acts are never deemed acceptable and should never be passed off as “banter”, “just having
a laugh” or “part of growing up”.

We recognise that addressing sexual violence and sexual harassment (even if it appears to be relatively
innocuous) can be an important intervention that helps prevent problematic, abusive and/or violent behaviour
in the future. Headteachers and DSLs will proactively check CPOMS for patterns of behaviour, addressing it
quickly and where appropriate, put in place additional pastoral, RSE, and/or PSHE sessions.



As such, any sexual violence and sexual harassment will be sanctioned in line with this policy and under guidance
from the current version of KCSIE and the school’s Safeguarding policy.

Mobile Phones and Connected Technology

The DfE's Mobile Phones in Schools Guidance (2026) states that ‘All schools should be mobile phone-free
environments by default’. This includes ‘the use of mobile phones and other smart technology with similar
functionality to mobile phones (for example, the ability to send and/or receive notifications or messages via mobile
phone networks or the ability to record audio and/or video) throughout the school day, including during lessons,
the time between lessons, breaktimes and lunchtime.’

If a pupil is found using, or in possession of, a mobile phone or other smart technology with similar functionality
in breach of this policy, it may be confiscated and the school's behaviour policy will be followed. The headteacher,
or staff they authorise, have a statutory power to search a pupil or their possessions where they have reasonable
grounds to suspect that a pupil is in possession of a mobile phone, which is included on the school’s list of
banned and prohibited items.

Parents wishing their child to bring a mobile phone to school should complete the school's Mobile Phone Request
Form. Requests will normally only be approved where there is a clear reason, such as supporting a pupil to walk
independently to and from school, or where this is required because of a medical need, disability or other
exceptional circumstance. The headteacher has the final decision on whether permission is granted. Where
permission is granted, phones must be handed in at the start of the school day and will be returned as pupils
leave. Failure to comply with the conditions of the Mobile Phone Request Form may result in the headteacher
withdrawing permission for the pupil to bring a mobile phone to school.

The school accepts no responsibility for loss, theft or damage to any devices brought to school.

Online Safety

The Online Safety Policy outlines the commitment of Crofty Education Trust to safeguard members of our
school communities online in accordance with statutory guidance and best practices.

The Online Safety Policy applies to all members of our school communities (including staff, children, volunteers,
parents and carers, visitors, and community users) who have access to and are users of school digital systems,
both in and out of the schools. It also applies to the use of personal digital technology on school sites (where
allowed).

Schools will respond accordingly to breaches of the Online Safety Policy, as set out in:

e Online Safety Policy.

e The current version of Keeping Children Safe in Education (KCSIE).
e School Behaviour Policy.

e Anti-Bullying policies.

Prohibited Items and Searches
In line with DfE guidance (Searching, Screening and Confiscation, 2022) the following items are prohibited from
all school premises. These items must not be brought into school under any circumstances:

o Weapons or items that could be used to cause harm (e.g. knives, blades, or replicas).
e Alcohol.

o lllegal drugs, drug paraphernalia, or substances intended to cause intoxication.

e Tobacco, vapes, e-cigarettes, and related paraphernalia.

e Stolen items.

e Pornographic or offensive material (digital or printed).

e Any item brought in with the intention to intimidate, threaten, or cause harm to any person.
e Laser pens or high-powered torches.

e Energy drinks or other banned consumables.

e Mobile phones.

e Any item which the headteacher deems to be inappropriate or unsafe.



In line with DfE guidance (Searching, Screening and Confiscation, 2022), the Headteacher and authorised staff
may search a pupil or their belongings where there are reasonable grounds to suspect that the pupil has a
prohibited item. Searches will always be conducted respectfully and in accordance with statutory guidance
regarding the sex of the member of staff conducting the search and the presence of witnhesses, and, whenever
possible, searches will take place away from other children. Staff will never ask a pupil to remove clothing beyond
outer clothing. Outer clothing means clothing that does not expose underwear or skin. Parents will be informed
as soon as practicable of searches conducted, and any safeguarding concerns identified will be managed
according to school safeguarding procedures and may involve external agencies where appropriate. Any
prohibited or banned items found will be confiscated and dealt with in line with statutory guidance and the
school’s behaviour and safeguarding policies.

Confiscation of inappropriate items:

There are two sets of legal provisions which enable staff to confiscate items from pupils.

1. The general power to discipline enables staff to confiscate, retain or dispose of a pupil’s property as a
punishment, so long as it is reasonable in the circumstances.

2. Power to search without consent for ‘prohibited items’ including knives and weapons, alcohol, illegal drugs,
stolen items, tobacco and cigarette papers and articles that have been or is likely to be used to commit an
offence, cause personal injury or damage to property.

Behaviour outside school premises

As a school we have statutory powers under Section 89(5) of the Education and Inspection Act 2006 to
regulate the behaviour of pupils when off the school premises and not supervised by staff.

Regulation must be reasonable and is as follows:

e consequences can be imposed when a pupil is on the school site or otherwise under the lawful control
or charge of a member of staff.

e consequences can be imposed when a pupil is on a school trip or being transported - in these
circumstances the pupil may have to wait until they are back in school for the consequence.

e cyber bullying - where parents or children are treated inappropriately using phones, internet, email or
social networking by a child at school, they are advised to bring phones or copies of pages from sites
into school, report using the CEOP'’s website, contact the Police or all three.

The role of parents/carers

e The school collaborates actively with parents, so that children receive consistent messages about how
to behave at home and at school.

o We expect parents to support their child's learning, and to cooperate with the school, as set out in the
home-school agreement. We try to build a supportive dialogue between the home and the school, and
we inform parents immediately if we have concerns about their child's welfare or behaviour.

o If the school has to use reasonable sanctions to deter unexpected behaviour, we expect parents to
support the actions of the school. If parents have any concerns about the way that their child has been
treated, they should initially contact the class teacher. If the concern remains, the complaints procedure
will be followed.

Reporting, Recording, and Monitoring Behaviour Incidents

Roskear School has robust procedures for reporting and recording behaviour incidents, including the use of
CPOMS.

Leaders regularly analyse behaviour information to identify trends, patterns and emerging concerns. This analysis
helps evaluate the effectiveness of the school's behaviour approaches, informs decision-making, and identifies
children who may require additional support or intervention. Attention is given to vulnerable groups, including
children with SEND, disadvantaged children and children with social workers.



Appendix A.

EYFS Relationships and Behaviour Policy

Rewards
We praise and reward children for good behaviour in a variety of ways:
e \Verbal praise given say ‘what for’, proximity praise when in whole class group
e Golden (house point) Stickers
e  Sharing good news with adult upon collection
e Going to see other EYFS staff (close by)
e Send ‘wow’ moments home — celebrating above and beyond expected behaviours.
¢ Headteacher awards

Consequences:

Although our school aims to focus on positives at all times, there are unfortunately occasions when
some pupils may display unexpected, unacceptable or inappropriate behaviour.

Low level concerns

We are aware that the children in the early years are still learning, and behaviour is related to age and stage of
development. These concerns do not need to be reported to parents.

1. Say the child’s name and validate their feelings.

2. Use visuals tailored to the child e.g. Traffic lights, Now and Next board, Calm choices, Communication board,
Spot timer

3. Positive reminder of the expected behaviours and offer to help

4. Redirect verbally if the behaviour carries on and guide the child to a new activity, giving options. Praise for
following instructions.

5. If the child’s unexpected behaviour continues, the adult will say “I’'m going to leave you for a while to
(action)” in order to give the child a reminder of what is expected and time to process this. NB: Staff will ‘step in —
step out’ as necessary.

6. If unexpected behaviour continues, the child will be given a ‘time in’ with ‘Teddy’ or an adult, as appropriate.
Adults will support the child and redirect them as necessary.

Physical or discharging behaviours
These behaviours are always reported to parents and logged onto CPOMS.

1. Ensure all children / staff are safe by evacuating spaces as necessary and one staff member to remain with
the child.

2. Follow steps 1 —3 as above.

3. The adult will continue to validate the child’s emotions e.g. “I can see you’re cross/angry etc” and “I know
you don’t want to hurt your friend”.

4. The adult will continue to offer help and give suggestions of what could happen next “How can | help you?
Shall we go and play with X”.

5. The member of staff will report the incident to parents and reassure parents that these unexpected
behaviours are generally developmental. Staff will offer behaviour support to parents.

6. The member of staff will log the incident onto CPOMS to enable the Designated Safeguarding Lead to identify
any patterns of behaviour or the need for early intervention.



Appendix B.
e Any incidents of physical harm to another with intent will result in the pupil being placed on Step 4+.

The following serious breaches in Roskear values will likely result in Step 4 or Step 5 depending on the severity of the
breach.

e Shouting at adults after an initial reminder ‘You talk and | will listen” and if needed ‘check your tone, try
again, I’'m listening’ followed by .

e Destruction of school property/spaces

e Swearing at staff or being verbally abusive

e Spitting

e Threatening the safety of others

The following serious breaches of Roskear values will likely result in a positive transferred inclusion:

e Repeat incidents of behaviours that resulted in Step 4 or Step 5.
e Incidents relating to prejudicial behaviour such as racism, homophobia etc. These incidents will be followed
up with a programme of teaching about celebrating differences.

Any pupil who has been in inclusion twice within a 7 say period (Step 5) or a positive transferred inclusion (Step 6)
will be placed on a two-week reintegration log to enable parents and school to work together to promote and
celebrate expected behaviour. Parents/carers will be expected to attend a meeting at the end of week one and then
again at the end of week 2 with a member of the SLT and class teacher. If the pupil is on the Record of Need the
SENDCo will also attend both meetings.

N.b. This is not an exhaustive list.



